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Message from the  
International President 
 

Dear SIEC-ISBE Friends, 
 
Welcome to the 151st edition of The Review.  Our journal is a peer-
reviewed publication for global business educators by global business 

educators.  The journal is published annually.  ISBE members provide in-depth research 
articles that can be helpful in the classroom or with administrative responsibilities.  Each 
article is based upon research conducted by our members and adds to the body of 
knowledge in global business education.  As in the past, a brochure for the upcoming 
conference will be included.  Additionally, a call for nominations for the office of 
international president is included as required by our constitution.   
 
I want to thank Eric Kisling, Ph.D., of the USA Chapter for taking on the task of editor for 
the past two years.  He has offered guidance and support that will benefit the 
organization for years in the future.  I also want to take a moment to thank our 
reviewers.  We had multiple manuscripts submitted this year and required five 
reviewers.  Thank you to Sue Trautwein, USA; Hely Westerhom, Finland; Leszek Preisner, 
Poland; Gregg Whyte, USA; and Judi Treganowan, Australia.  Your expertise was 
beneficial in helping improve the quality of the accepted manuscripts and offering 
guidance for improvement to those authors whose work was not accepted this year.   
 
Our international conference will be located in Basel, Switzerland.  Basel is located in 
the northern part of Switzerland, just a short distance from France and Germany.  The 
conference theme, Business Education:  Stakeholders' Current and Future Requirements, 
is an exciting theme that is very appropriate as our organization celebrates 110 years of 
excellence in Business Education.  I hope to see you at the 2011 conference and our 
future conferences as well.  Future conferences are planned in the following locations: 
 
2012—Denver, Colorado, USA 
2013—Germany 
2014—Finland 
 
We are seeking proposals for conferences in 2015 and beyond.   
 
With warmest SIEC-ISBE regards until we meet again, 
 
Tamra S. Davis, Ph.D. 
SIEC-ISBE International President 
University of Oklahoma—Tulsa 
Tamra-Davis@ouhsc.edu  
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ELECTION OF  
SIEC-ISBE INTERNATIONAL PRESIDENT 

2011-2013 
  
SIEC-ISBE is seeking nominations for the position of International President.  Individuals 
interested in being a candidate for the office of International President should send 
their nomination to the Permanent Office no later than 31 March 2011.  Candidates for 
the SIEC-ISBE International President must be a member in good standing of their 
national chapter and have the following qualifications:  

a) knowledge and experience of SIEC-ISBE and of Business Education,  

b) active involvement in SIEC-ISBE conferences and activities,  

c) ability to relate well to members from different countries,  

d) ability to chair meetings of the Executive Committee and Board Committee 
effectively,  

e) willingness to devote time and energy to SIEC-ISBE,  

f) willingness to insure that the work of SIEC-ISBE continues between International 
Conferences, and,  

g) in all ways, be representative of the organization.  
  
All nomination papers (maximum of two pages) must be sent to the General Secretary 
at the Permanent Office address by 31 March 2011.  Profiles of the candidates should 
cover the above qualifications. Additional background information or experiences 
regarding qualifications for the position may be included.  These nominations will be 
sent to the National Presidents by 1 June 2011.  The National Presidents will inform 
their chapter members of the candidates before the election.  Each nominee will make 
a five-minute presentation at the 1st Assembly of Delegates; the election will be held 
during the 2nd Assembly of Delegates in Basel, Switzerland.  

(Tamra Davis will have fulfilled her first two-year term as SIEC-ISBE International 
President at the 2011 SIEC-ISBE Conference in Basel, Switzerland. She has announced 
that she will seek a second term as IP.) 

The Permanent Office may be contacted by either of the following options:  

Dr. Judy Olson-Sutton 
SIEC-ISBE General Secretary 
6302 Mineral Point Road, #100 
Madison, WI  53705   USA           E-mail:  jsutton@matcmadison.edu 
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Preface 
We would like to thank the wonderful professionals who filled the role of 

reviewers for this journal.  Due to the number of manuscripts received, multiple 
reviewers were needed this year.  Without their assistance, the job of editor would have 
been much more difficult.  Thank you to Sue Trautwein, USA; Hely Westerhom, Finland; 
Leszek Preisner, Poland; Gregg Whyte, USA; and Judi Treganowan, Australia.  All are 
SIEC/ISBE members who volunteered to help when asked.  Thank you. 

We hope that you find the articles included in this year’s Review interesting.  
Thank you to everyone who submitted a manuscript for consideration.  Without your 
submissions, we would not have had a journal. 

 
Eric Kisling, Ph.D. and Tamra S. Davis, Ph.D. 

SIEC Co-Editors 2011   
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Abstract 

This paper is based on an ongoing project that aims to promote future-oriented thinking 
and pro-activity among university students. The students, as well as the career 
counsellors in universities, need tools for career planning in order to anticipate and 
assess the future direction of their work life and their role in society. This project 
provides a future-oriented simulation tool for students as well as guidance tools for 
counselling personnel. The scientific outcome of our studies and the project will be a 
pedagogical model, whilst the practical outcome will be a virtual handbook for career 
counsellors. The project also predicts some long-term future scenarios on the 
development and changes in working life. As a final product we develop an online 
simulation tool for students in the career-planning process. 
 

Introduction 
Today and even more in the future coping with work duties requires a self-directed 

approach to work. Employees are expected to make a commitment to work as if they 
were entrepreneurs within the company. Internal entrepreneurship calls for a 
responsible attitude towards work and its development as well as the willingness to use 
one’s creativity, innovativeness and competence for the good of the employer.  People 
need to commit to an entrepreneurial attitude because they must renew their 
competencies and skills again and again. As the working life is constantly changing, the 
one-off degree earned in one’s youth no longer provides credible competence to last for 
the rest of the professional career. 
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The EU is strongly in favour of entrepreneurship, as it has defined 
entrepreneurship as one of the key competencies of life-long learning. In that context 
entrepreneurship refers to an individual’s ability to turn ideas into action. It includes 
creativity, innovation and risk taking, as well as the ability to plan and manage projects 
in order to achieve objectives. According to this framework, entrepreneurship supports 
all citizens in everyday life at home and in society and helps employees gain awareness 
of the wider context of their work and capitalize on opportunities that arise. It also 
provides the foundation for special skills and knowledge that entrepreneurs need when 
starting a social or commercial enterprise. (Commission of the European Communities 
2005, 18.) 

The goal in entrepreneurship education and training at university level is not to 
make the students rush to become entrepreneurs, but rather to provide the students 
with tools that enable realistic self-evaluations. The students should also be trained to 
learn to recognize different opportunities around them. The aims set for student 
counsellors in entrepreneurship and career counselling relate to the following points: 1) 
Development of the students’ pro-activeness and preparation to the future 
development in one’s career planning, 2) The development of the methods and tools to 
prepare the students into their working life, 3) Increase an active and realistic attitude 
and support students’ entrepreneurial behaviour.  

In future, the question is whether the difference between successful performance 
in school and successful performance in business life can be discerned in time. 
Kupferberg (2003) emphasizes that creativity is more meaningful than competences. He 
believes that education and training are going to meet new challenges which are more 
than plain competences. Insight is an integral element of competence, bringing into play 
such characteristics as willpower, intuitive thinking, spirit and communication skills that 
impact on ability to manage practical problem solving situations. The ability to learn 
from experience is valued and taken as part of the broader learning process. (Munch 
and Jakobsen 2005). The focus in valuating learning results in future will be on 
individuality and fragmentation, the vision being an unlimited range of patchwork 
profiles that discard the holistic concept of competence. The primary concern in the 
world of work will be on broad-based education linked to a personality that exhibits 
strength, individual initiative, independence and the ability to reach analytically justified 
decisions. (Drexel 2003). 

This paper is based on an ongoing project (Get a life –project) that aims to develop 
some tools to promote pro-activity and entrepreneurial spirit and skills among 
university students. The tools should be used by both the students and by their teachers 
or counsellors. The main target is to help the students to find out their own strengths 
and competencies in the future society and in future labor markets. Also the student 
counsellors should feel that pro-activity and entrepreneurial spirit is important, and that 
entrepreneurship is one possible opportunity to their students. The recourses, attitudes 
and skills of the teachers are the critical preconditions when enhancing entrepreneurial 
behaviour of the students. The student counsellors who have personal experiences at 
entrepreneurship have also the most positive attitudes towards entrepreneurship and 
entrepreneurship education. 
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Get a Life -project is mainly funded by the European Social Fund (ESF). In addition 
each of the business partners finances the project themselves. The project is carried out 
during 1.9.2008–31.12.2011 and there are five Finnish universities involved: University 
of Turku/Finland Futures Research Centre (coordinator), HAAGA-HELIA University of 
Applied Sciences, HAMK University of Applied Sciences, Laurea University of Applied 
Sciences, and Career Services of the University of Turku. 

Targets of the Paper 
Student counsellors are often left on their own – each making their own 

experiments, including various topics in counselling, and finding ways of teaching 
entrepreneurship too. Of course, we usually ask feedback from the students but do the 
students really know how to find their career path and the entrepreneurship. With this 
paper we aim to find some answers and some advice how to renew our training 
programmes and counselling models from the career path and entrepreneurship point 
of view. The focus in this paper is on the following problem areas: 

1. What kind of career and entrepreneurship counselling university students 
need and want? (Inquiry for university students). 

2. What is an effective way of teaching career path and entrepreneurship?  
(Focus-group discussions with study counsellors, career counsellors and 
teachers). 

3. Which are the core competences and attitudes that a student counsellor 
should have? (DACUM analysis with study counsellors). 

 
The results of above mentioned studies are interpreted from the point of view of 

enhancing the entrepreneurial and active behaviour of university students. 
Framework for the Paper 

The framework of this paper lies on the theories dealing with the general 
competence and attitudes and expertise of student counsellors, the theories and 
practices in entrepreneurship education and on the career theories. As the aim of our 
project is to develop some tools to promote pro-activity and entrepreneurial spirit and 
skills among university students, the concepts of entrepreneurship, entrepreneurship 
education and entrepreneurial behaviour are in central position at our project.  

Entrepreneurial people are described on many ways using many definitions, but 
the most common terms that are used when describing them are: Entrepreneurial 
orientation, entrepreneurial behaviour, entrepreneurial drive and entrepreneurial spirit. 
According to Lumpkin and Dess (1996, 137) the key dimensions that characterize  
entrepreneurial orientation include: A propensity to act autonomously, a willingness to 
innovate,  a willingness to take risks, a tendency to be aggressive toward competitors 
and acting proactively relative to marketplace opportunities.      Florin, Karri and Rossiter 
(2007) have found that the preference for innovation, non-conformity, proactive 
disposition, self-efficacy, and achievement motivation promote entrepreneurial 
behaviour.  Entrepreneurial drive means pro-activeness, innovativeness, willingness to 
take risk and enlarge business (Chirico, 2007a, 58; Chirico, 2007b, 142). Westerholm 
(2007, 126) found out that perseverance and pro-activity are the most important 
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competences for small entrepreneurs. Entrepreneurial spirit is widely used in articles 
and everyday language but we have not found any exact definition of it.  The concepts 
of entrepreneurial spirit and entrepreneurial drive are used as synonyms in our studies. 
Entrepreneurial spirit arises from positive self-esteem and entrepreneurial attitudes. 
People grow to entrepreneurship in a long learning process that starts already in 
childhood. Becoming an entrepreneur depends on entrepreneurial spirit, on attitudes, 
skills and motivation.  

According to Römer-Paakanen and Pekkala (2008) growing to entrepreneurship 
could be understood as a triangulation process of socialization, education and 
experiences. The process develops in different environments or systems - in family 
(family system), in school (education system) and in free-time activities and hobbies 
(informal and non-formal systems). Counselling, coaching and mentoring form a 
supporting system and they are the catalysts in this process. Counselling focuses on an 
individual, and it produces self-directive actions. Its aim is to highlight competent 
learning and self-management.  

In this paper the study counsellors’ expertise and career development are divided 
into cognitive, affective and psychomotor competences and attitudes. The inspiration 
for the concept was derived from Bloom’s taxonomy (1956). The theoretical framework 
of this paper is based on Brousseau’s (Brousseau, Driver, Eneroth and Larsson 1996, 56) 
pluralistic career concept model which has four career concepts: linear career, expert 
career, spiral career and transitory career. Takanen-Körperich (2008, 156) found two 
more alternatives to Brousseau’s pluralistic career concept. She named them parallel 
career concept and explorative career concept. In the parallel career concept a person 
can at the same time be active in several fields. In the explorative career a person can by 
change find a quite different kind of working life and environment than the educational 
studies would indicate.  

In career counselling we should take into account that nowadays the career 
seldom is linear but more like parallel or explorative. In practise at our university we use 
so called method of personal career planning. It is a solution focused method that helps 
students realize and set personal employment and self-development goals. The students 
write their own personal career plans in two stages in a guided and interactive process. 
The first plan is written at the beginning of the studies. The second is written after 1,5 – 
2 years of studying. Writing the plan is guided by a set of questions concerning career 
planning and self-development. The written plans are evaluated and commented by the 
career counsellor. In addition, the student has also the opportunity to have a face-to-
face discussion with the career counsellor. The students can utilize different individual 
career counselling services and instruments in writing their plans, such as the Career 
planning degree course and the customized career planning website. (Lampikoski and 
Römer-Paakkanen, 2004.)  

According to Grant and Greene (2001) the purposes of personal career planning 
method are to  

• Help a student to set concrete and inspiring goals and objectives 
• Help a student to clarify his/her plans 
• Help a student to make an action plan 
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• Help a student to seize opportunities 
• Help a student to utilize his or her potential 
• Help a student to find and realize his or her mission 
• Increase a student’s motivation 
• Increase a student’s determination 
• Help a student to make relevant and useful choices concerning studies and 

work placements 
• Help a student to find his/her ideal work faster.  

 
     By supporting and promoting student’s career planning we help him or her to 

learn a career planning process. The objective of the process, from the student’s point 
of view, is to enter into a career path and to realize his or her career vision. The process 
has its basis on personal experiences of the student. As the time goes on, the student 
makes career plan 1 and 2, and evaluates and reflects his or her values, interests, needs, 
skills, goals, objectives and visions. He or she needs versatile and flexible guidance along 
the process. Some of the students need individual counselling and some want to 
participate in career planning classes. Several students will benefit from the information 
of the customized career www-pages. The students will get actual know-how, 
experience and skills by studying, by work projects, by work placements etc.  

Accordingly, students move day by day towards deeper understanding of their 
career goals, career options and career vision. The final result is the personal career plan 
and the understanding of the importance of an on-going career planning in the future. 
(Lampikoski and Römer-Paakkanen, 2004.) 

Methodology and Results of the Different Studies 
The research approach is both quantitative and qualitative. Before starting the 

project we made several studies or inquiries to get a wider view of the student 
counselling process. First we made a quantitative inquiry, so that the students can 
consider their experience and their need of career or entrepreneurship counselling. Of 
course when asking the students what kind of study or career counselling they would 
like to have, some of the students would like to have “personal trainer”-type counselling 
and some say that they do not need any counselling at all. Naturally personal trainers 
are not economically realistic, but by asking students opinion we get valuable 
information and some hints or tips how to arrange study and career counselling so that 
the students feel it really helps them.  According to the survey it appeared that that only 
few students had used the services of career counselling. Even so, they consider the 
career counselling very important as they search for their right field and tasks. Career 
counselling as a concept has a different meaning for different students. Many of the 
students think that the word “career” refers to the working life after their studies. The 
students do not see the career planning as a continuum, as a lifelong project. To them 
career planning was a tool to receive the first work placement.   

We also collected data by using a Finnish adaptation of the Canadian DACUM 
(Developing A Curriculum) model (Westerholm, 2007). The DACUM, which is used to 
analyze the contents of the requirements of various occupations, provided a tool for the 
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precise determination and recording of the knowledge, skills and attitudes required in 
various occupations and it relates to either curriculum planning or human resources 
administration. The practical work of gathering the data in the DACUM sessions is 
performed by a facilitator and a recorder.  

The practicality of the DACUM model functioned as a method for collecting 
empirical data consisting of a group of student counsellors. The student counsellors 
were given an opportunity to express their views in small focus groups of peer 
entrepreneurship teachers. Consensus opinions formulated by the groups were then 
meticulously documented. By this DACUM analysis we wanted to find answer to the 
following research question: Which are the core competences and attitudes that a 
student counselor should have and which elements do above mentioned core 
competences and attitudes consist of? The results expose the very core of student 
counsellors' competence and attitudes by determining what study counsellors feel they 
must be able to do when counselling the students. 

The study counsellors told us what are the most important tasks in their work (the 
core targets are listed in the left column), and what kind of core competencies they 
need when aiming to reach these targets. For instance when the study counsellors want 
to support the students to advance in their studies, they should follow up how they 
augment their study credits.  This study indicates that the student counselling is holistic, 
when all forms of the counselling should work together in a concerted effort. The 
students should know whom to contact, if they need counselling, personal career 
counselling, counselling referring to work placement and employment, referring to 
international student exchange, referring to guidance in their thesis as well as 
entrepreneurship counselling – taking health-related points into account. The career is a 
comprehensive growth process. 

The main data was collected by focus group interviews of student counsellors, 
career counsellors and teachers. The data received from the focus group interviews is 
based upon the interviewees’ own experiences and opinions. Discussing and conversing 
in a group, not alone with the interviewer, might be more convenient for some of us and 
it might pull the silent interviewees into the conversation. The conversation in a focus 
group interview might be more spontaneous than in a theme-based interview with one 
person. The focus group interviews took place in May, 2009, and there were six 
interviewees were present. 

The following points were raised to be taken into consideration in the holistic 
career and entrepreneurship counselling for university students: 

• Counselling in setting up the personal goals 
• Supporting students’ independent thinking from the beginning of their 

studies 
• Assisting students analyzing themselves 
• Assisting students to comprehend the meaning of the professional growth 
• Counselling how to manage one’s own life 
• Assisting students to put up their lives based on past, present and future 
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The following points were raised to be taken into consideration in work placement 
and career counselling:  

• To help students learn to present their personality and skills 
• Student counsellors, teachers and the representatives of the employers 

support and guide students’ learning by doing processes during their 
practical training periods. Work placement periods also help students to 
realize the connection between the two ways of learning and the 
connection between theoretic studies and the practical work 

• Counselling does not aim to build a new society, but it will help students 
become the citizens who are able to build a new society 

• Student counselling, guiding during different courses, career planning and 
career counselling, and work placement establish an unbreakable process 
which aims to support a student in making up his or her own path 

 
According to our informants the employers of work placements need tools for 

counselling: counselling should be convenient and useful for the students. Besides, the 
employers should have it possible to receive information of the students working in the 
companies, and the employers in their position should be able to submit the student 
with the company’s needs and supplies.  
  Summary of the Results: Dynamic Model for Counselling  

Preliminary results of this project show that a distinct line should be drawn 
between how the student counsellor should meet the student, to be interested in 
students’ everyday life and how to teach entrepreneurial attitude and behaviour in the 
career path. The student counsellor must comprehend the concept and totality of the 
business along with the distinctive characteristics of each sector, i.e. they must possess 
a cognitive knowledge of business activities. Affective and psychomotor competence 
and attitudes are now highlighted in the expertise of student counsellors alongside the 
traditionally emphasised cognitive competence and attitudes. 

We acknowledge that there are different students with different needs in different 
stages of studying and therefore also in career and entrepreneurship counselling there 
are some key principles that should be taken account: 1) It should be holistic (i.e. it takes 
into account a student’s whole situation in life), 2) It should be individual and student-
oriented, and 3) It should be flexible and versatile. 

According to our studies a student counsellor should: 
• Understand both career and entrepreneurship as a holistic phenomenon. 

A student counsellor should also work like an entrepreneur being creative, 
dynamic, risk-taking, and initiative oriented, hard-working, responsible 
and action motivated 

• Possess a positive attitude towards entrepreneurship. That means 
appreciating market economy, business life, business, enterprises, 
entrepreneurs and work 

• Understand entrepreneurship as a phenomenon giving it a holistic 
meaning. This approach means developing knowledge, skills and attitudes 
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needed in business life and improving students to manage their own 
career lives 

• Adopt modern learning paradigms. He or she should encourage students 
to the entrepreneurship and use methods appropriate for transferring 
entrepreneurial knowledge, skills and attitudes. Such appropriate 
methods activate students, favor student-orientation and emphasize 
social interaction.  

 
The scientific outcome of our studies and the project is a pedagogical model: We 

can talk about a dynamic model for counselling  which takes account on that the 
students life has at least three different dimensions: Education and studies (study 
counselling), work life and career (career counselling  and entrepreneurship 
counselling), and one’s own life (family, hobbies, experiences). This model also lies on 
Erikson’s (2003) three principles of entrepreneurial learning: We learn from our 
experience, we can learn from events (such as studied successes and failures of others – 
and here these other entrepreneurs, who may always remain strangers, are acting as 
indirect mentors), and networking and learning directly from the experiences of others 
who may be acting as mentors or coaches. The dynamic model for counselling is 
presented in figure 1. 

Work and career path

Education path

Life 

Future
Scenarios

Targets:
Meaningful career path
Self-efficacy and 
personal choices
Quality of life

I learn
I Plan

I challenge

Counselling, 
mentoring, couchingI reflect I develop

Get a Life –project
HAAGA-HELIA -team

Dynamic and holistic model for counselling

I do

 
Figure 1: Dynamic model for counselling  
 
The targets of dynamic model for counselling are to help university students to 

realize that they themselves can influence their future. The dynamic model takes 
account that life has several dimensions that are intertwined and all the dimensions 
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together develop our competencies and skills. The model aims to help the students to 
foresee the future and to be pro-active. There is no right answer or decision but the aim 
is also to train the students to challenge the troubles and learn from the mistakes. 
Dynamic career planning model means that by learning, developing, doing, challenging, 
reflecting and planning we can build our future so that we have a meaningful career 
path and can make our own choices – and this brings us the quality of life.  

The practical outcome will be a virtual handbook for career counsellors. The 
handbook deeply describes the theory and background of the dynamic model for 
counselling. The handbook is targeted to the counsellors but also to those students who 
want better to understand the future career demands.  

Conclusions and Some Practical Implications 
An essential prerequisite for career path and entrepreneurship education is that 

the teachers and career or entrepreneurship counsellors are skilled and enthusiastic in 
the field. Both the previous studies and literature and our studies indicate that the 
career and entrepreneurship counselling services should be versatile, flexible and 
accessible to all students. 

Our experiences and studies show that career and entrepreneurship education 
process in a school environment or in higher education is not a linear process. Rather, it 
is more like a spiral process in which the different levels of career and entrepreneurship 
education are more inter-dependent and co-existing. 

The results of this study can be implemented when planning and developing the 
training programmes and curriculum from career and entrepreneurship point of view. 
Up-to-date and factually correct information along with positive attitudes towards 
entrepreneurship are prerequisites in helping young people to create their career and 
become entrepreneurs. It is vital that students get familiar with the entire process, 
knowing how to set up an enterprise, design a business plan and making it grow and 
succeed, but above all they must know what it means on a personal level and what kind 
of opportunity this career choice can offer them and their families. Risks should also be 
charted and understood, but as the objective is to encourage people to adopt the 
attitude and the field, entrepreneurship should be offered as a positive opportunity and 
challenge. 

The scientific outcome of our studies and the project will be a pedagogical model, 
whilst the practical outcome will be a virtual handbook for career counsellors. The 
project also predicts some long-term future scenarios on the development and changes 
in working life. As a final product we develop an online simulation tool for students in 
the career-planning process. The simulation is designed to complement the existing 
guidance material and tools. 

With the simulation tool the students can safely map and test future scenarios and 
create various future paths for themselves. Career counsellors will be able to utilize the 
simulation in their counselling sessions with the pedagogical model developed in this 
project. The simulation tool is going to have built-in guidance elements and references 
so that the students will also be able to use it independently.  
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Abstract 

The slow living movement is one that has come to the forefront due to the global 
economic uncertainties that currently exist. By introducing this concept to business 
educators, it is hoped that this concept can be integrated into future curriculum. Slow 
living can bring balance to working life, social life, and personal lives. We are reminded 
to live mindfully by paying attention to what is going on around us. Through the concept 
of slow living, there can be positive implications for the business education classroom 
globally, socially, and personally! 
 

Introduction 
In 1936 Richard Gregg coined the term voluntary simplicity to describe the 

willingness of a segment of the population to streamline their lives (Wikipedia, 2010b).  
Over time the movement has accelerated, prompted in part by the Great Recession of 
2008 and its aftermath.  An icon of voluntary simplicity, especially in the United States, 
is Henry David Thoreau; Gandhi and the Dalai Lama are other icons (Buell, 2005).  
Voluntary simplicity has begun to be studied by academics in marketing and consumer 
behavior (Bekin, Carrigan, & Szmigin, 2005; Cherrier, 2009; Chieh-Wen, Shen, & Chen, 
2008; Oates, McDonald, Alevizou, Hwang, Young, &  McMorland, 2008; Pepper, Jackson, 
& Uzzell, 2009; Shaw & Moraes, 2009).  Rooted in the principles of voluntary simplicity, 
the slow living movement had its genesis in Italy during the 1980s and is rooted in the 
principles of voluntary simplicity.   

The slow living movement is spreading worldwide, especially in economically 
advanced countries, and is being written about in the popular press; for example, the 
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January 2010 issue of Good was devoted to slow living.  Babauta (2009) emphasized the 
power of doing less and achieving more in both one’s personal and work lives. Slow 
living is about balance and may be described by the following advice:  “Be fast when it 
makes sense to be fast, and be slow when slowness is called for.  Seek to live at what 
musicians call the tempo giusto--the right speed” (Honore, 2004, p. 15).  According to 
Parkins (2004b), slow living “involves the conscious negotiation of the different 
temporalities which make up our everyday lives, driving from a commitment to occupy 
time more attentively” (p. 363). In other words, slow living or la vita lenta is about living 
mindfully (Footprint Choices, 2010a; Parkins, 2004b).  Living mindfully involves paying 
attention. Kabat-Zinn (Footprint Choices, 2010a) links mindfulness with awareness of all 
things: the senses, the mind, and the body. 

Purpose of the Article 
The purpose of this article is to introduce the slow living movement and its major 

components to business educators and to provide implications of the slow living 
movement for the business education curriculum. 

One goal of the National Business Education Association (NBEA) Standards for 
Business Education (2007) is "understanding the global business environment--that is, 
the interconnectedness of cultural, political, legal, economic, and ethical systems" (p. 
100). More specifically, standard II.A,  level 3, requires that students "analyze the value 
and use of time in various cultures" (NBEA, p. 102), which is at the core of the slow living 
movement. In addition, Standard VIII.A, level 3, under international marketing, refers to 
the ability to explain the intertwining of technological, cultural, geographic, political and 
social factors and how they affect consumer behavior in various cultures (NBEA, p. 110).  
These underpinnings are critical to understanding slow living.  

Recent Related Research 
Bekin, Carrigan, and Szmigin (2005) found that those practicing a simple lifestyle in 

the United Kingdom appeared to enjoy life; however, mobility was a challenge.  Many 
simplicity devotees held jobs that were part-time or flexible in terms of hours. "With 
more time (or the perception of more time) people could reengage in activities that are 
meaningful to them” Bekin, Carrigan, and Szmigin (2005, n.p.).  The special interest tour 
preferences of those practicing a lifestyle of voluntary simplicity were investigated by 
Chieh-Wen, Shen, and Chen (2008). They determined that diverse interest people 
preferring special interest tours had attained higher educational levels than others. 
Healthy, aggressive people who practice simplicity exhibited a higher degree of art and 
history traveling preference and would be potential consumers for organizations that 
specialize in history and art.  

Pepper, Jackson, and Uzzell (2009) studied values that motivate frugal and socially 
conscious consumers in the United Kingdom. Not surprisingly, frugal purchasing was 
related to low levels of materialism. Further, socially  conscious purchasing was 
negatively related to materialism.  In another study, sources of information for 
sustainable technology purchase decisions were compared among non-simplicity 
practitioners, those beginning to practice simplicity, and experienced simplicity 
practitioners. While information seeking was common among all three groups, the 
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sources used to make those decisions differed. Members of the experienced simplicity 
group used word-of-mouth plus environmental network members as trustworthy 
information sources more frequently than did the members of other groups (Oates, et 
al., 2008). This research identified common channels that are most effective for 
marketers. 

The research studies cited indicate that marketing experts are interested in the 
behaviors of consumers who are practicing simplicity in its many forms.  As the numbers 
of slow living movement followers increase, additional research will be conducted 
among this market segment. 

Elements of the Slow Living Movement 
This section describes some of the major components of slow living, including slow 

cities, slow travel, slow food, slow books, and slow schools and slow education. 
Slow cities. Slow cities or citta slow originated in Italy. In fact, Italian towns joined 

together to form the Slow Cities movement organization. The organization determines 
which cities can be labeled as slow and which cannot.  A slow city may not have a 
population over 50,000. Slow cities exist in 19 countries including Australia, Austria, 
Belgium, Canada, Denmark, France, Germany, Italy, the Netherlands, New Zealand, 
Norway, Poland, Portugal, Spain, South Korea, Sweden, Turkey, the United Kingdom, 
and the United States (Wikipedia, 2010a).  

The manifesto for slow cities has 55 criteria or pledges a city must make. Among 
these pledges are six assessment categories: environmental policy, promotion of local 
products and produce, hospitality and community, Citta Slow awareness, urban fabric 
quality, and city infrastructure (Footprint Choices, 2010c, n.p.).  Sunday, September 26, 
2010, will commemorate the first international day of “good slow living” or CittaSunday 
(Cittaslow, 2010). While not an official member of Citta Slow, Portland, Oregon, a 
pedestrian centered city that features light rails has a bustling downtown life (Honore, 
2004).  The influence of Citta Slow has spread to London, England, with its SlowLondon 
organization (Footprint Choices, 2010c). 

Slow travel. Slow travel centers on cultural connection by becoming a part of the 
surrounding culture. Those who engage in slow travel stay at a site a minimum of week 
to explore the locality on bike and by foot.  These forms of slow transportation allow 
travelers to interact more readily with the local citizenry and experience the culture 
(Footprint Choices, 2010f, n.p.).  For example, the world's first slow island is Stratford 
Island, which is located near the coast of Queensland, Australia (Footprint Choices, 
2010d, n.p.).  The island has instituted speed limits to discourage driving and to 
encourage interaction among people. 

Slow food. The goal of the slow food movement is to preserve the distinct cuisines 
of cultures and, as a result, preserve the seeds, plants, farm and domestic animals that 
inhabit an eco-region (Footprint Choice, 2010d, n.p.). Slow food is the antithesis of fast 
food.  In addition, slow food emphasizes community with “Piu Tempo a Tavola” (more 
time around the table) (Parkins, 2004b, p. 371).  More time around the table honors the 
importance of eating meals mindfully.  Rather than consuming fast food, food is 
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prepared carefully, consumed at a leisurely pace (not packed in standing up or while 
working at one’s computer), and enjoyed in the company of good friends and family.  

The slow food movement had its genesis in Italy during the 1980s, and the 
International Slow Food organization acted to save endangered foods and lobbied the 
European Union about agricultural policy and trade. Since 1995 the international food 
movement founded by Carlo Petrini has 55,000 members in 42 countries. "The 
pleasures of food preparation and consumption among friends and family help develop 
social and cultural capital. Some cities are attempting to be recognized as slow food 
destinations" (Footprint Choices, 2010d, n.p.). 

 Further, the slow food movement has demonstrated a commitment to teaching 
children about the taste and origins of food. In so doing connection is established with 
the food that is being consumed and grown (Footprint Choices, 2010d, n.p.). 

In the Pacific Northwest, the FoodHub network, consisting of 611 members, 
features an online directory that also functions as a marketplace (Cole, 2010).  This 
marketplace serves as a means of connecting regional food buyers and sellers to 
facilitate locating one another and conducting business.  This interactive online tool was 
launched in early 2010 by Ecotrust, a Portland, Oregon, based nonprofit organization. 

Slow books. The slow book movement encourages people to read daily to enjoy 
quiet time. Benefits of reading on a regular basis include reduced stress, increased 
creativity, being inspired and motivated by certain books, being entertained and 
developing broadened cultural perspectives (Footprint Choices, 2010b, n.p.).  Rather 
than reading sound bytes or a one-minute bedtime story (Honore, 2004), readers can 
enjoy a book at a leisurely pace, savoring a particularly well-turned phrase or reflecting 
upon a thought-provoking idea and how it might be applicable to one's life. 

Slow schools and slow education. While some people believe that slow schools and 
slow education describe an effort to bring slow food to the school site, others believe 
that the ramifications are far greater, including connection to tradition, knowledge, and 
moral purpose.  "In this sense it refers to the curriculum, the way it is delivered, the 
process of learning, management of the school, and even if school is the best vehicle 
through which to educate our children” (Footprint Choices, 2010e, n.p.). 

Fast schools may focus him on standardized tests; on the other hand, slow schools 
concentrate upon the learning process--showing students how to education. Many of 
the learning activities slow schools are real-life experiences in which students learn by 
doing through hands-on, experiential education.  One example of such learning is 
planting, tending, and eating from a school garden (Footprint Choices, 2010e, n.p.). 

Implications for the Business Education Classroom 
The global trend of slow living has the following implications for the business 

education classroom globally, socially, and personally: 
1. While some people perceive that the slow living movement is a reaction 

against globalism, the movement has actually helped to make products and 
produce, such as the Sun Crest peach native to Northern California it are ms, 
available in more countries (Honore, 2004). Research has been conducted 
about consumer behavior and marketing/distribution channels for 
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practitioners of voluntary simplicity, of which slow living is a subset.  
Developments such as the FoodHub network allow for slow food 
partnerships to develop both locally and globally. 

2. The slow living movement in all its forms provides opportunities for 
entrepreneurs to launch products and services that cultivate deliberateness.  
The slow living movement has already begun to impact the demand for 
certain types of products and services.  Further, new products and services 
are being and continue to be developed to meet the needs of the slow living 
movement followers.  Students enrolled in business education courses need 
to be aware of the slow living movement not only to achieve an 
understanding of a growing global cultural trend, but also to be able to 
identify changes in the trend and how they would promote products and 
services targeted to slow living movement followers. Slow education is 
natural for business educators with its emphasis on hands-on, experiential 
learning and mastery. 

3. In addition, business students may develop an increased awareness about 
how participating in the slow living movement might be an option for them 
as citizens and consumers, particularly during an era of frugality.  Bonnici and 
Scherban (2005) asserted that voluntary simplicity is the most prudent way 
for students to build wealth.  Slow living, closely allied with voluntary 
simplicity, encourages “the virtues of hospitality, community and 
sustainability and embodies the possibility to think differently and creatively 
about how we live” (Parkins, 2004a, p. 270).  Creative thinking is a coveted 
learning outcome for business education students.  
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Call for Papers 

The Review is a refereed journal and a publication of the SIEC organization. All 
manuscripts will receive a blind review by three external reviewers, ideally one from 
each of the three SIEC regions. Accepted manuscripts will be published in the next issue 
of The Review. The deadline for submission is September 1 each year. Publication is in 
January of the following year. 
 
The purpose of The Review is to provide international business educators with articles 
concerning current and/or future teaching strategies in international business 
education, research-based articles on international business education, and technology 
ideas for international business education.  

Publishing Guidelines: 

1. All manuscripts should follow the APA 6.0 style, including references 
2. Length—2—10 pages, including references which do NOT have to be on a 

separate page 
3. Single-spaced with one blank line between paragraphs and before/after 

headings. No other formatting should be used. 
4. Word 2003 or higher software ONLY 
5. Font should be a standard serif or sans-serif font, 12-point. 
6. All graphics should be encased in a box. 
7. Margins should be 1-inch 
8. No header or footer should be included 
9. No page numbers 
10. A title page that includes the manuscript title and author(s) name, name and 

address of institution, email address, and telephone number for primary 
author must be included 

11. All submissions must be electronic. Send to thereview.siecisbe@gmail.com 
12. Include a digital picture of author(s) 
13. Primary author must be a member of his/her respective SIEC Chapter 
14. Manuscript cannot be under consideration by another publication at the 

time of submission to SIEC 
15. The reviewers may make suggestions for revisions. The editor will work with 

the author(s) to make the changes 
16. The editor reserves the right to edit all manuscripts accepted for publication 

Please email your submissions to: 

Dr. Eric Kisling, Editor 
The Review 
thereview.siecisbe@gmail.com 

Authors will be contacted in mid-fall considering their submissions. 
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